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OVERVIEW 

 

• Context: The eLearning course 

• Excerpts from lecture – pre-task, lecture and model 

• Excerpts from students’ work 

• Questions 



The eLearning course…evidence-based practice 

• Fifteen weekly lectures 
• Inverted learning: 

Themes grounded in 
literature – prepared 
before class 

• Laptops in hand 
• Students take on the role 

of a teacher as they 
practice using apps and 
testing out the principles 
heralded in each weekly 
reading 
 

 
 
‘Adaptive’, ‘blended’ and ‘flipped’  
learning become more than mere  
buzzwords in this course on the  
theory and practice of integrating  
technology in language teaching  
practices. Evidence-based practice  
is central to our undertaking;  
hence, after exploring relevant  
theoretical frameworks each week, 
students practice using selected  
eLearning applications, media and 
services to address specific didactic 
scenarios, such as devising  
diagnostic assessments, designing 
activities, addressing poor  
scholarship and creating cohesion 
in a multicultural classroom. 



Excerpts from the eLearning Syllabus 

Topic Reading Web app/media/service 

Learning Management Systems Lochner, Conrad & Graham (2015) CourseSites  
by Blackboard 

Digital Libraries Maurer & Mueller (2013) Europeana  Librivox 

Assessment Kenwright (2009) Turning Technologies, TEDeD 
ARSNova  

Game-Based Learning Cicchino (2015)  FreeRice 
ESL Games + 

Open & Distance Learning Blackmon & Major (2017) MOOCs: Open Learn, Coursera, 
EdX… 



Pre-task: Assessment after the weekly  

reading and diagnostic assessment for  

ensuing lesson 

Details 
in PDF 



A word on assessment 

• Diagnostic  Needs analysis, placement   

• Assessment to learn 

• Formative  Assessment for learning 

• Summative  Assessment of learning 

• Should be based on the intended learning outcomes 

e.g. ADDIE Model of instruction and assessment  

(cf. Yelon (1991); Gagne, Wadner, Golas & Keller, 2005) 



Easy assessment 
Traditional 

assessment 



Modelling 

The students then had to join session 95248841 

 on https://arsnova.eu/mobile/. 

 

Sound assessment: 

Addresses intended learning outcomes 

Presentation modes view: Multimedia learning – using multi-sens
ory  

input leads to long-term retention 

Sound assessment: 

Addresses intended learning outcomes 

Presentation modes view: Multimedia learning – using multi-sens
ory  

input leads to long-term retention 

https://arsnova.eu/mobile/
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Click to edit Master text styles - Standard (4:3) 

Thereafter, the students 
signed up for  
the service as  

teachers. 
 



Excerpts - students’ 

classwork ArsNova - 28403494 

Redacted 



Excerpts – students’ classwork 
ARSNova – 37887354 and 48742758 (and 86974094) 

Redacted 



Excerpts - students’ projects 

ArsNova – 23914526 and –  69080714 in conjunction 

with two reading texts as formative assessment 

 

 
Time & Phase Teacher’s activities Students’ activities Media and Materials 

 (5 minutes) Introduction 

  

General Introduction:  

- Get to know each other 

- Present topic 

Talk about themselves and their e

xpectations of the course. 

-   

(20 minutes) Task 1 Hand out text 1 and explain the question

naire. 

Discuss the answers and collect any issue

s that came up. 

Read text 1.  

Answer the questions. 

  

Text 1: Romans in Britain 

ARSnova Session 1 

Blackboard. 

(20 minutes) Task 2 

  
Hand out text 2 and explain the question

naire. 

Discuss the answers and collect any issue

s that came up. 

Read text 2.  

Answer the questions. 

  

Text 2: King Arthur 

ARSnova Session 2 

Blackboard. 

 (10 minutes) Post-task 

  

Discuss the already collected language iss

ues. 

  

Discuss the already collected lang

uage issues and practice correct u

sage.  

Blackboard. 

 (5 minutes) Conclusion 

  

Sum up the content of the session. 

Give outlook for next session. 

Sum up the lesson. 

Give feedback. 

(Blackboard) 

Procedure: 



Model given to students 

https://ed.ted.com/on/fzRW5RFP 
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Excerpts – students’ classwork 

Materials Development 

A. https://ed.ted.com/on/0mpzskXa - Red Rooms 

B. https://ed.ted.com/on/Es8dFb2f - Mathematics 

C. http://ed.ted.com/on/l9TJuFd7 - Aliens 

D. https://ed.ted.com/on/1MlJT5LK - Ghosts 

E. https://ed.ted.com/on/BpuB7QIG#watch – Gone 
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 Excerpts from students’ work  

Redacted Redacted 



Reflection 

Click to edit Master text styles - Standard (4:3) 

• Because class attendance is not compulsory, many students played 

truant, for the eLearning class was held on Fridays from 15.30 to 17.00 in 

the Summer Semester. 

• This meant that students seldom tested out each others’ learning 

management systems or online assessments.  Those students who did 

attend class duly were nevertheless at a disadvantage. 

• Those students who followed all tasks diligently responded positively in 

their course evaluation and spoke favourably of the emphasis on practice 

during class time. 

• They also felt confidence in the fact that the apps, services or media 

chosen had been previously tested or written about in the literature. 

• In future, volunteers will be sought to give diligent students a chance to 

test out their assessments with an engaged audience. 

• The same approach will be adopted to teaching this material in the 

Summer Semester, albeit  with the inclusion of some new apps. 

• The specifics of the planned eTwinning project are yet to be decided. 
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